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Abstract 

A compilation of ideas and teaching 
methods to be used for remediation of learning problems is 
presented with skills coded to four different colors of 
paper. Auditory skills, visual skills, and auditory-visual 
asscciaticn (all three both receptive and expressive) are 
discussed as are non-verbal skills. The stated purposes of 
this type of compilation are as follows: to increase the 
teacher's awareness of the learning process, to aid in 
identification of those with learning problems, to train 
teachers to develop and use remedial teaching and 
compensatory learning techniques, to create new curriculum 
ideas and instructional materials, and to establish a 
learning resource center for instructional materials. (JM) 
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IOTRODOCTIOM 

An in-service deirons tr at ion center referred to as the Child Study 
Center has been developed within the school districts of Maine 
Townships (1) to increase the classroom teacher's awareness of the 
learning process and the various difficulties that may interfere 
with it; (2) to help the classroom teacher to identify children 
with learning problems within the classroom; (3) to train teachers 
to develop and use remedial teaching techniques with children with 
learning problems; (4) to train teachers to develop and use compen- 
satory learning techniques with children with learning problems; 

(5) to create new curriculum ideas and instructional materials that 
can be built practically into the normal curriculum for children 
with minor learning difficulties; (6) to establish the Child Study 
Center as a learning resource center for instructional materials. 

Based on these objectives the Modalities Training File# a collec- 
tion of instructional activities# was developed by the Maine 
Township Diagnostic and Remedial Learning Center as an aid to 
educators in their work with children experiencing difficulty in 
learning. 

Reproduction of the Modalities Training File is permissible. 

(Please include source of origin.) However# we would appreciate 
notification of your intent to duplicate the file in order to 
assure the Center a record of its use and dissemination. 

Me welcome your comments and suggestions on the material contained 
herein. 



The work presented or reported herein was performed 
pursuant to a Grant from the U.S. Office of Education# 
Department of Health# Education and Welfare. However# 
the opinions expressed herein do not necessarily 
reflect the position or policy of the U.S. Office of 
Education# and no official endorsement by the U.S. 
Office of Education should be inferred. 
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Modalities Training File Categories 



AUDITORY SKILLS (green sheets) 

I • Receptive 

A. Perception (Discrimination) 

B. Memory 

a. Recall 

b. Sequencing 

C. Comprehension 

a. Vocabulary - Multiple Meaning of Words 

b. Concept Formation 

c. Inferential Reasoning 
II. Expressive 

A. Syntax 

B. Productivity 

VISUAL SKILLS (pink sheets) 

I • Receptive 

A. Perception (Discrimination) 

B. Memory 

a. Recall 

b. Sequencing 

C. Comprehension (interpreting pictures, social 

situations) 

II. Expressive 

A. Visual-Motor 

a. Pine motor shills 

b. Handwriting 



Modal it lea Training Fils Categ ories (Conta 



AUDITORY-VISUAL ASSOCIATION (yello w sheets) 

(Symbolic Letter and Number Systems) 

I • Receptive 

A. Reading 

a. Auditory Approach 

b. Visual Approach 

c • Integrative (Syllabication# blending) 
d • Compr ehens ion 

B. Arithmetic 

II . Expressive 

A. Spelling 

B. written Language 

a. Productivity 

b. Formulation (syntax) 

C. Arithmetic 

NON-VERBAL SKILLS (blue sheets! 

I • Temporal Orientation 
II. Spatial Problems 

A. Gross Motor 

B. Body Schema 

III. Tactile 

IV. Social Perception 

V. Behavior and Organisation Skills 



DEFINITIONS OP TERMS 



AUDITORY skills (Green Sheets) 

The ability to receive and differentiate auditory stimuli 

I. Receptive (input) 

Receiving information from environment 

A. Perception 

Awareness of sounds - their likenesses and differences 

a. Environmental sounds 

b. Phonetic elements 

B. Memory (listening activities) 

Storing process 

a. Recall - immediate, intermediate — with some delay, 
long-term — with a longer interval since the stimulus 
was given 

b. Sequencing - remembering and/or reproducing sounds 
(words or ideas) in correct order 

C. Comprehension 

Understanding auditory stimuli - understanding spoken 
language 

a. Vocabulary 
Word meaning 

b. Concept formation 
Grouping related ideas 

c . Inferential reasoning 
Ability to draw conclusions 

II . Expressive (output) 

Communicating verbal ideas - spoken language - ("talking") 

A. Syntax - formulation 

Correct usage - saying appropriate word(s) - in a 
meaningful manner 

B. Productivity 

Amount and fluency of ideas 



DEFINITIONS OF TERMS 
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VISUAL SKILLS (Pink Sheets) 



I . Receptive (input) 

A. Receptive Visual Perception 

Identifying# discriminating# and interpreting 
sensation - Visual Awareness and focusing 

B • Visual Memory 

Ability to revisualize experiences 

a. Recall - Span 
Immediate or delayed 

b. Sequencing 

Information received must be recalled and acted 
upon in order (as# letter and word reversals) 

C . Compr ehens ion 

Interpreting pictures, social situations 
II. Expressive (output) 



A. Visual-Motor 

Ability to coordinate vision with movement of the body 
or body parts 



a. Fine Motor Skills 

Motor tasks consisting of refined eye-hand 
coordination 

b. Handwriting 













DEFINITIONS OF TERMS 



AUDITORY - VISUAL ASSOCIATION (Yellow Sheets) 

(Integration) 

!• Receptive 

Connecting the proper sounds with the visual object 

A. Reading 

Most definitions include word recognition (unlocking 
the code) and comprehension 

a. Auditory Approach (emphasis on listening to sounds 
and words) 

1. Phonics 

(a) Vowels 

(b) Consonants 

(c) Letter combinations, blends, digraphs, 
dipthongs, phonograms 

(d) Syllabication 

(e) Structural analysis 

b. Visual Approach 
1 • Sight words 

(a) Object word associations 

(b) Picture word association 

(c) Context clues 

(d) Structure clues 

(e) Configuration 

(f) Large known parts in words (glass - class) 

c. Integrative (syllabication, blending) 

1. Constructing words from sound components 
(associating sounds with letters) 

d. Comprehension - ability to understand the printed 
material— literal and in depth 

B. Arithmetic 

a. Symbolic language 

1. Understanding and integrating non-verbal 
experiences 

2. As simulating numerical symbols with experiences 

3. Understanding the concept of grouping 



DEFINITIONS OF TERMS 



AUDITORY — VISUAL ASSOCIATION (Yellow Sheets) — continued 

II* Expressive (output) 

Ability to convey what is perceived 

A. Spelling 

a. Ability to reauditorize or revisualize a meaningful 
sequencing of letters' 

b. Recognition of correct image 

B . written Language 

An outgoing form of communication that makes use of 
symbols recorded in a systematic order. 

a. Productivity - reproduction of symbols (amount 
written) 

b. Formulation - syntax - being able to construct 
ideas in a meaningful sequence 

C. Arithmetic 

a. Expression of ideas of quantity, space and order 
by using mathematical symbols. 

1 • Manipulation 

2 • Conceptualization 

3 • Abstractions 



4 . 
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DEFINITIONS OP TERMS 



NON-VERBAL SKILLS (Blue Sheets) 

!• Temporal Orientation 

Ability to relate to time and space, i.e. comprehension of 
yesterday, today and tomorrow. The sequencing or patterni- 
sation of ideas according to their happening in time, 
(affects promptness, passage of time, comprehension of 
calendar and historical concepts) 

II* Spatial Problems 

Body-spatial organisation; the ability to move one's body 
in an integrated way around and through objects in the 
■petial environment. 

A. Gross motor 

The development of large muscle activity 

B. Body Schema 

a. The comprehension and manipulation of position of 
body parts. 

b. The body in relation to the world (as, direction- 
ality and maps) 

III • Tactile Discrimination 

A. The ability to identify and match objects by touching 
and feeling, (i.e., match objects, name or classify 
materials or substances, differentiate weights or 
discriminate temperatures • ) 

B. Inferentiate and abstract from concrete touching 
IV. Social Perception 

A. How the child sees himself in relation to each of his 
several environmental situations. 

B. The ability to recognise non-verbal clues 
V. Behavior and Organisation Skills 

A. Behavior level is satisfactory unless the energy level 
of the child seems to be inappropriate or dis- 
proportionate to the task. 

B. Organisation - consistent direction of activities 
toward a positive goal. 



AUDITORY SKILLS 
(green sheets) 



AUDITORY SKILLS 

I. Receptive 
a) Perception 

(Discrimination) 

(green sheets) 



Z A-l 



AUDITORY 



8«l«ct • story or poem in which sons sound# element# blend# 
or word eppears frequently - for example? the long 0# the 
PL blend# or the word AND> Be sure that the youngsters 
understand what they are to listen for and read the selection. 

Rave them clap once every time they hear the sound or have 
them count the number of times# etc. When the children appear 
to have performed well on the selection# try adding a variety 
of responses - for example? on hearing the long 0# they must 
clap once# but on hearing the word AND# they must snap their 
fingers once. 



Z A- 2 AUDITORY 

Aim to improve auditory discrimination abilities by the method 
which succeeds best with the child. Since he does evidence 
inadequate discrimination when hearing words# merely saying 
words and training in the auditory modality may not succeed 
if the child has auditory perceptual difficulties. Try 
teaching usings 

1. Zntrasensory (only auditory, no visual distraction). 

Rave the child close his eyes so vision does not 
disturb auditory perception. 

2. Intensification of stimulus. Hake the sounds louder. 

Be sure background noise is at a reduced level. Zf the 
speech teacher has a small hearing amplifier (like Maico 
MT 2) perhaps this can be used. 

3. Visual Show words - MAT - MAP - Do these look alike? 
Look at these words as I say them. 

4. Kinesthetic - Put a mirror under the child's chin. Rave 
the child imitate the teacher's mouth movements as he 
sees these. When his chin touches the mirror# he 
should be able to feel the different movements necessary. 

Z A-3 AUDITOR Y 

Animal Blind Man's Bluff 

A blindfolded player stands in center of circle with a stick 
in his hand. The children in the circle move to the left around 
the blindfolded player. When he taps his stick on the floor# 
the circle must stop and face the blindfolded player. The 
blindfolded person then points the stick at some player Who 
must take the opposite end of the stick. The blindman then 
commands him to make a noise like some animal or fowl. The 
blindman tries to guess the name of the player. If the blind- 
man guesses the name of the player# they change places. Zf not# 
then the game continues with the same player blindfolded. 



Z A-4 



AUDITORY 



Say two words that are practically identical in sound, 
except for one deviation, e.g., “rub" and "rug". Them 

a. Have the child state a sentence with each word 
in order to illustrate that he is aware of the 
difference between them. 

b. Show the child a listing of three words, eg., "Rug", 
"Rub", "Hub". As you say "Rub", have him circle the 
word you've said. 

c. In addition to saying two slightly dissimilar sounding 
words, also say two exactly identical words, e.g., 
"dig" and "dig". Randomly alternate your presentation 
of words that are the same and almost the same and 
have the child tell you whether they are the "same" 

or "different". He should do this without looking 
at you. 

\ 

I A-5 v AUDITORY 

Pass out paper to all students and ask them to list all of 
the items they can think of, starting with the "CH" sound 
(or other sound) and can be found in a grocery store (or 
other sound) . 

Zf task is too difficult, then present child with a group of 
pictures of items from which he is to circle the correct 
sound. 



Z A-6 AUDITORY 

Determining position of specific sound in words - 
1. Have students listen to word and mark B, M, P, on 
ditto sheet, indicating where the sound appears 
in the word. 

(B - beginning sound) 

(M - medial sound ) 

(F - final sound ) 



I A- 7 



AUDITORY 



Identifying environmental sounds: 

1. Rave students put heads down and listen - then 
tell sounds they heard. 

2. Listen to tape or record then: 

a. Matching picture to sounds heard 

b. Telling what sound is 

c. Have children record sounds and then identify 
them through listening. 

(clapping, dropping marbles in a jar, pouring 
water in a glass, rustling paper, hard breathing, 
etc.) 

3. Tape sounds while on field trip and use them. 



I A-8 AUDITORY 

Pass blank papers to all the children and have them number from 
one through 20. A typical lesson might be patterned after 
these directions: "I will read a list of 20 words. After I say 
each word twice, I want you to write only the first sound. For 
example, when I say "Sat - Sat", you would write the letter S. 

Variations: 

1. The long vowel you hear, as in hope, you would write O. 

2. The beginning consonant blend, as in chest, you would 
write CH. 

3. The terminal (last) sound you hear, as in hat, you 
would write T. 

4. The first syllable you hear, as in cancel, you would 
write Can. 

5. The accented syllable, as in happy, you would write Hap. 

6. The base word, as in evenly, you would write even. 

7. A rhyming word to the word I say, as in sick, you could 
write quick. 



z a-9 miSSEL 

Discriminating Non-Verbal Sounds 



1. Child is shown sound with object. 

2. Child later "covers eyes" while sound is made. 

3. Child points to object making sound. (Examples of 

environmental sounds s 

wall switch on and off, door opened and shut* handbag 
clasp opened and shut* alarm clock winding and ringing* 
scraping of chair on floor* pouring of water* rattling 
of keys* crumpling or cutting paper* etc. 

Later: Have child discriminate sounds with slight back- 
ground noice; drums* taps* bells* rhythm sticks* tone 
blocks* "crickets"* rattles* triangles* etc.) 

By gesture and action: 

Teach sound-object association. Gradually progress to 
where child can discriminate between 3 sounds (e.g. point 
to object making given sound) • 

If animal sounds are recorded* be certain: 

Child associates pictures of animal with animal. 

Recordings have "true" sound. 

I A- 10 AUDITORY 

Have child listen to a series of words and identify the 
similarities in initial or final or middle sounds: 
toy - tag hit - pit pan - cat 

I A-ll AUDITORY 

Arrange mixed letters* numbers* words on chalk tray. Teacher 
says "a"* "e'V'cat", etc.* and student points out proper symbol. 

Could do above but have students circle answer on a ditto sheet 
or write what teacher says on paper. 

In using ditto sheets* teacher could give short directions; i.e. 
"Put yellow box around "team". This would carry exercise one 
step further. 

For Vis-Aud. Association* have students give sound or word 
when he sees card. 

For more advanced - have student use sound in word or word 
in sentence. 



I A- 12 



AUDITORY 



LUfnlnq 

Read orally a variaty o t aantancaa. After aach aantanca 
hava child tall how it waa readi 

very softly 

very rapidly 

very loudly 

very slowly 

in a very low voice 

in a very natural voice 

etc. 



I A- 13 AUDITORY 

Auditory Discrimination 

Teacher gives consonants in pairs: example - 

s-mj s-S 7 f - n; s - s; f - f; n - s 
Children reply (raise hands) if sounds are alike. 



I A- 14 AUDITORY 

Responding to Sound 

Ring bell - have youngsters respond to sound. 

(First ring bell in child* s sight then ring it out of sight) 

(Child can respond by dropping beads in jar, hiding face, 
tapping table, etc.) 

I A- 15 AUDITORY 

Localization of Sound 

With eyes shut, child should tell localization of sound. 

(Sound can be another child tapping a drum, using a noise- 
maker, etc.) 

(Some children need help to learn to attend to certain sounds 
and to ignore others.) 



Z A- 16 



AUDITORY 



Auditory Discrimination 

Teacher gives series of consonant sounds. Children are to 
raise hand when they hear a particular sound (examples S sound) 

Begin with - S, M, N, F, SH, V 

Later - T, D, K, P 

After children are accustomed to sounds, teacher should cover 
mouth. 

I A- 17 AUDITORY 

Auditory Discrimination 

Vowel discriminations - start with long vowels, 

then - short vowels - a - i - o 
last - short vowels e and u 



Procedures 

Teacher says and children respond by raising hands s 

1. Series of vowel sounds - children respond when they 
hear short i sound. 

2. Series of paired sounds a - a, a - i, a - o, i - i, 
children respond if alike. 

3. Series of paired words - pan - pan, pan - pin, 
children respond if alike. 

4. Series of paired nonsense sounds - ab - ab, ab - ob, 
children respond if alike. 

I A* 18 AUDITORY 

Discrimination 

Teacher speaks a sentence. 

e.g. "Tom feels unhappy." 

Children find and tell kind of error. Have the child give the 

correct sentence. 



I A- 19 AUDITORY 

Teacher says three words - 

Children tell which have same: 

vowel sound 
initial consonant 
final consonant, etc. 



I A- 20 



AUDITORY 



Read a story or poem aloud and ask pupils to pick out the 
words such ass 

squeal 

buss 

purr 

growl 

that make a noise. 



I A- 21 AUDITORY 

Auditory Discrimination 

Teacher gives series of words. Children respond (ex: raise 
hands) When they hear a word that begins with a certain sound 
(ex. - ) "S" 

see, soo, fan, sock, she 

Later, follow same directions with children recognizing 
final sounds. 

(If children have difficulty understanding final sounds, use 
train example - engine and caboose) 

Use tapping example - gently tap child's back or chest. 



I A-22 AUDITORY 

Dictionary Games 

Write one vowel (or consonant) and word using it on board. 
Example: "a" as in magnet 

Pupil consults dictionary to find pronounciation. 

Then list other words with same sound without use of 
dictionary. 



Time - Limit 



I A- 23 

Toneme Twisters 



AUDITORY 



Ham in a can can jam a pan. 

Bill will fill the hill with dill. 

Five fine funny fish found four fat frogs for friends. 

Write , we know, is written right when we see it written 
write. But when we see it written wright, we know it 
is not written right. 

A tutor who tooted the flute tried to tutor two tooters 
to toot. 

Betty Batter's bitter butter's not bettering her batter. 

The skunk stunk on a stump. 

The skunk said the stump stunk. 

And the stump said the skunk stunk. 

How much wood would a woodchuck chuck 
If a woodchuck could chuck wood? 

The woodchuck would chuck 
As much wood as he could chuck 
If a woodchuck could chuck wood. 

I A- 24 AUDITORY 

Discrimination Primary 

Cut out pictures from magazines, catalogues, old books, and 
make scrapbooks of pictures that begin with a single sound. 
Place a single picture at the tope of the page with the 
beginning sound letter. Have child find other pictures that 
begin with the same sound and paste on page. Have one page 
for each individual sound. 

I A- 25 AUDITORY 

LISTEN CLOSELY 

Have someone read a passage. Form two teams. Instruct 
players to listen closely for certain types of words. (Rhyming 
words, those that contain certain syllables, etc • ) When 
players hear word fulfilling requirements, he repeats it and 
scores a point for his team. (Can write them down.) 



I A- 26 



AUDITORY 



Discrimination 



Primary 



DOG & BONE 



One child, the dog, sits on a chair with back to class. An 
eraser is placed under the chair. The dog closes his eyes 
while another child steals the bone. If the dog hears the 
child he barks and the child must return to his seat. Every 
child sits with hands behind his back to pretend. 

If he gets the bone, he returns to his seat. Every child sits 
with hands behind his back to pretend he has it. All say, 
"Doggie, doggie, all alone. Wake up now and find your bone." 
The dog has three guesses. If he is right, he has another turn 
as dog. If he is wrong, the child who has the bone becomes the 
dog. 

I A- 27 AUDITORY 



Discrimination 



PRIMARY 



Identifying familiar sounds. 

Make tapes of familiar sounds - 

Animal Sounds 
Human Voices 
Bells and Horns 
Home Noises 



I A- 28 AUDITORY 

Reading Auditory Approach 
Matching sounds - 

Ask child to say a sound and to continue emitting it 
(ex: - n,s, sh, v) 

Teacher says a series of sounds - when she says "his 
sound" he is to stop - 

EXPANSION 

Same procedure can be followed with child saying sound 
to himself. 



Z A- 29 



AUDITORY SKILLS 



Teacher reads orally a silly sentence - 

ex* (1) "Sally smiles sweetly at Sue." 

Which wood does not begin with "s" sound? 

Initially, tell children what to look for 
as "This is a "ses" - (sound) sentence." 

(also - encourage "poker faces 

(2) "Toddling Tom stops suddenly." 

(short o sentence) . 



AUDITORY SKILLS 
B. Memory 
a) Recoil 
(green sheets) 



I B-l 



AUDITORY 



Develop activities that include immediate, intermediate, 
and long term memory functions. For example, immediate 
memory could be exercised by reading a sentence and 
immediately having the child respond to the question or 
the content. Intermediate memory would be asking the 
child to recall or recognize activities or stories from 
a previous period in the day or the day before. Long- 
term memory refers to what the child recalls or recognizes 
from activities carried on a few days or more ago. 

I Ba-1 AUDITORY 

(Advanced Level) 

Divide group {as boys and girls) and give "key" to each group, 
as - "your key is 523" 

or - "your key is yellow square" 

Then give various verbal directions proceeded by a key - 
child should respond only if his key is given. 

I Ba-2 AUDITORY 

"SIMON SAYS" 

Leader gives instructions which are to be followed only 
When prefaced by "Simon Says." 

I Ba-3 AUDITORY 

Read aloud rapidly the names of different objects, including 
three or four different categories. Ask one to remember only 
the toys, another child the tools. 

I Ba-4 AUDITORY 

Work can be read to the child from "Following Directions." 

This is done to hold the child's attention and to improve 
the auditory memory and comprehension. 

Students can mark answers on teacher made dittos. 

Barnell Loft A - First reading level 

B, C, D, B, F - Levels 2 thru 6 
Gates Peardon Reading Exercises, "Can you Follow Directions?" 
Elementary Level Grade 2-3. 



X Ba-5 



AUDITORY 



Choose a short story, review it and pick two facts for 
which you particularly want the children to listen. These 
might be the names of two people, two stores, two animals, e e. 

A variation is to add - I will also ask one extra question 
to see how well you listened. 

Later tell them to listen for a series of things- the n««e_ 
of Bob's friend, the number of blocks he walked. What day it 
was. What he found along the way and how long it took him. 

Exercises of this type are most helpful When done on a 
regular basis. 

I Ba-6 AUDITO R 

Give a series of commands. 

Start with few simple directions and gradually increase the 
number and complexity. For added interest the commands shou 
be humorous in nature or the students could give each other 
commands . 

Prepare special ditto sheets and use taped or oral directions 
for students to follow: i.e., "Color the top half of the 
third circle red." 

I B a-7 AUDITORY 

AUDITORY RECALL 

Show children a series of animal pictures* 

Have children give appropriate animal sounds. 

(Can expand to other environmental sounds) 

I B a-8 AUDITORY 

MEMORY RECALL 

Relate activities of the day before. 

Z Ba-9 AUDITORY 

Students may listen to short paragraphs which compare people, 
places, or events. From memory, they would then attempt to 
recall likenesses and differences. 



I Ba-10 



AUDITORY 



Listen to story or poem and act out basic plot. 

Have student recall past happenings and relate these to group. 
"Tell us about what you did last night." 

(last weekend or last summer) 

"What did you get on your last birthday?" 

I Ba-11 AUDITORY 

Comprehension 

The child observes a picture while the teacher is reading 
a story that relates to the picture. The child must note 
objects that are in the story but missing from the picture, 
or note extraneous objects or characters in the picture but 
not in the story. 

I Ba-12 AUDITORY 

Expressive Productivity 

Conduct a "Style Show" in which pupils describe What others 
in class are wearing - after they've left the room. 

I Ba-13 AUDITORY 

IDENTIFYING SOUNDS PRIMARY 

Ask a question about something that begins with a particular 
sound. 

Example: What sound does the lion make when he roars? 

(r sound) 



I Ba-14 AUDITORY 

(Discrimination) 

Teacher has many objects on a table. She asks a child to 
show her one which begins with (or like) b (ball), or d 
(dish) or t (top) etc. 

I Ba-15 AUDITORY 

I AM THINKING OF A WORD 

a. That begins like cat, etc. 

b. That rhymes with take, etc. 

c. That ends like back, etc. 



Z Ba-16 



AUDITORY 



Auditory Tactile 
The Sound of N S N 

Have one child sit on a chair. Choose another child to 
place an object beginning with the sound of N s H under 
the chair. (£Cissors, stamps, £tars, toy .soldiers, sand? 
cut out jsix or s^even pictures of a sum, etc. The child 
sitting in the chair must guess what the object is by 
feeling it (keeping his eyes shut) • 



I Ba-17 AUDITORY 

Play - 

"Simon Says” 

and variations - 

As (1) "Mr. Valentine says" 

(2) "Codes" 

Proceed "Directions" with a series of 2 or 3 numerals 
(as 34) - if you omit code - or insert another code - 
(as 24) and child follows directions, he's out - etc. 



AUDITORY SKILLS 
B. Memory 

b) Sequencing 
(green sheets) 



I Bb-1 



AUDITORY 



Sequencing 

A child with auditory memory deficiencies might be given - 

1. Attention clues (visual or auditory) so that he 
can be "ready to listen". 

2. Organization skills - so that he can organize what 
he must remember in a meaningful way. 

3. If he benefits from reauditorization, he needs op- 
portunity to orally repeat the instructions. 

I Bb-2 AUDITORY 

Use Whispering Games where children whisper instructions 
to each other and then carry out the directions. 

"Telephone" and similar games. Children are in line and 
each whispers to the next. The last person tells what he 
has heard. 

Tin-can telephones, walkie-talkies. 

I Bb-3 AUDITORY 

Integration 

Teacher says word in segments - children tell what the 
word is: 

1. Begin with compound words; base-ball; bird-house; 

2. Expand to syllables; af -ter; ap-ple; ta-ble; 

3. Short words with long vowels; rake; kite 

4. Short words with short vowels; pin; cup 

5. Short words with similar and configuration; 

cap; cat; can. 



I Bb-4 



Integration (part-whole) 

Introduction to syllables: 

Relate syllables to music 
Children "clap to simple songs” 

Expand to: 

1. Clapping syllables in a series of words. 

2. After teacher says a word, children can 
respond by raising fingers to indicate number 
of syllables. 

I Bb-5 AUDITORY 

Sequence stories; first child says: "I saw a dog.” 

Next child adds a sentence and passes it on, repeating 
until the series cannot be recalled. 

"I went to the store" - children repeat what was said 
previously, each adding another item that he purchases. 

I Bb-6 AUDITORY 

The children have cards with certain symbols ( numbers , 
letters, pictures, or forms) clearly indicated. The 
teacher repeats a series orally and the children then 
look at the cards and arrange them in the order presented. 

I Bb-7 AUDITORY 

The teacher repeats a number of unrelated words orally and 
the children repeat them back in the proper sequence. 

I Bb-8 AUDITORY 

Have students listen to and repeat directions that might bo 
given to a traveler attempting to reach a particular place. 

One student could give directions to his home (or another 
place) and another repeat to show that he understands and 
remembers the directions. 

I Bb-9 AUDITORY 



A word is spelled (or sounded) to the children and they are 
to spell it back in the proper sequence. 



I Bb-10 



AUDITORY 



Children listen without seeing as teacher claps* taps* snaps 
fingers* etc,, in a specific pattern. Students then imitate 
what they heard. 

Can tape record and have children compare sounds. 



I Bb-11 AUDITORY 

Memory 

Present unrelated words for verbatim repetition. This 
exercise can be modified to combine auditory memory and 
association by presenting a series of words that have a 
definite relationship such as "truck, car, tractor, bus". 

The child repeats the sequence sounds that make up a 
word. The child repeats the sounds in their proper 
order and then identifies the word. 

I Bb-12 AUDITORY 

Auditory Memory - Non-verbal Sounds 

Clap hands - vary by number 

vary by loudness 
vary by rhythm 

Can also - snap fingers 
tap feet, etc. 

As children become proficient, increase length of pattern. 

Teach child to remember sequences of noisemaker sounds. 

Child and teacher each have set of noisemaker s. 

1. With all noisemakers in sight. 

2. With teacher's noisemakers out of sight. 

3. With all noisemakers out of sight. 

Child imitates pattern - as bell - drum - bell - bell - drum, 
etc., or, teacher beats on her drum - child responds. 

I Bb-13 AUDITORY 

Memorize poems, rhymes or action stories by rote. Start the 
youngsters on short verses which are rhythmic and rhyming 
for ease of retention. For added variety, each row or group 
might have a different selection, which adds interest and 
entertainment. Choral singing could also be used in this 
manner . 



Z Bb-14 



AUDITORY 



A form of listening that is related to reading is to have 
the children detect a series of corresponding steps in a 
story. Be sure to explain and demonstrate what you expect 
from the children. 

EXAMPLE: I am going to read a short story about how a boy 
named Bob made an aquarium. When I have finished, I want 
you to write on your papers only the things he did that 
were concerned with building an aquarium. 

I Bb-15 AUDITORY 

Orally give chain arithmetic problems suitable to the 
level of the class. Tailor the length of the chain and 
the speed at which you dictate to your class. 

Example: 2 + 3 - 1 = ? 

( 6 x 7 ) + 3 * 9 +1- 4 * 

Repeat the chain slowly only if the entire class is unable 
to process the information as you give it. 

I Bb-16 AUDITORY 

Allow no pencils, paper, or other aids. 

Use sequences with which the youngsters are already 
familiar, such as days of the week, months, seasons, 
numbers, the alphabet, and for the older students, the 
presidents. 

Start by asking "after" questions: "What comes after 7?" 
or "S" or "0" or "Spring" etc. 

What comes "be fore"? 

"What comes two numbers before?" etc. 

Increase the complexity as the children are able to 
visualize where. 

I Bb-17 AUDITORY 

A sentence is presented orally to the children and they are 
to repeat it back in the prescribed order. 

For example; "The boy ran to the store to buy some oranges, 
bacon and bread." 

The children repeat verbatim. 



I Bb-18 



AUDITORY 



The teacher says "I am thinking of three things in the room 
made from wood. " Each child when called upon may make one 
guess. If the child guesses the third item, the teacher 
would say "Yes, that's number three - now, what are the 
first two?" 

If any child restates item three, he or she is"out". 

The winner is the child who can correctly give the three 
in sequence. 

I Bb-19 AUDITORY 

One child says his telephone number and asks someone to 
repeat it. If he can't he selects another child. 

The one that does repeat it then gives his number and so on. 

I Bb-20 AUDITORY 

To improve his auditory memory for sentences, the child 
should be told meaningful sentences to repeat. These should 
initially be about five or six words in length such as: 

"Buy some pears, milk and bread." "Here's the hammer, 
nails, and drill." 

He may need the help of a visual cue such as a card on which 
the first letter of each word in the series that he was 
suppoed to recall, e.g. for the first sentence above the one 
card would contain the letters: "P", "M", "B" . An auditory 
cuo, such as whispering the intial sound of each of the 
words in the series to be recalled may be needed. 

Eventually the child can be asked to repeat more complicated 
directions, such as "Get off the bus at Skokie Blvd. , walk 
two blocks north to Bronx, then turn right." "Take out 
your English book. Open it to page 24 and read up to page 
47." 



I Bb-21 AUDITORY 

(MEMORY) Sequencing 
Primar activities 

Playing "store" or "restaurant" offer many 
opportunities for memory exercises. 



I Bb-22 



AUDITORY 



(MEMORY) Sequencing 
Give children worksheets. 



1. Have them listen to directions given on tape 
recorder as "Ready?" Mark the table# the chair 
and the lamp." 

2. Mark their worksheets. 

3. Check answers by replaying the tape. 

I Bb-23 AUDITORY 

(Memory) Recall of a Series 

To encourage the children to remember words in a series. 

The teacher starts the game by saying "I am going on a 
trip and I will take along a suitcase." The next child 
repeats what was said by the teacher and then adds 
another object. "I am going on a trip and I will take a 
suitcase and a coat." The game continues with each child 
having to repeat what was said before him and then adding 
a new object to the list. 



VARIATIONS: 



1. Use categories of words; clothing# household 

items. 

2. Choose words beginning with specific sounds 

ex: P# N. 

3. Awareness of syllables: Use 2 syllable 

words or longer. 

4. Use descriptive words (a big car) . 

5. Alphabetical order. 



I Bb-24 AUDITORY 

Game of rhythm: 



On the snap of fingers# the children pointed 
to repeat the number series. 



I Bb-25 



AUDITORY 



Have students listen to a story and then relate the events 
in the order of their occurrence. 



Have them predict what might happen next. 



X Bb-26 



AUDITORY 



A sentence is read to the child and he must repeat it 
verbatim. Then# the teacher reads the sentence leaving 
out a word (or more) and the child is to complete the 
sentence. For example# "The boy ran up the hill. N 
could be presented: 

a. "The — ran up the hill." 

b. M The boy ran up the — . " 

c. "The boy — up the hill." 

d. "The boy ran — the hill." 

The sentences are to increase in complexity and length as 
the child progresses. 

I Bb-27 AUDITORY 

Have students listen to and repeat directions that might 
be given to a traveler attempting to reach a particular 
place. 

One student could give directions to his home (or another 
place) and another repeat to show that he understands and 
remembers the directions. 

I Bb-28 A UDITORY 

Give children dittos with pictures of objects on them. 

Read a sentence as "When mother comes home from the store, 
she puts the car in the garage. Mark where mother puts her 



Gradually increase length and complexity of "stories." 

For older children one might expand the subject matter. 

I Bb-29 AUDITORY 

FOLLOWING DIRECTIONS 
Use tape recorder 

1. Play exercise to students. Have them do as the tape 
directs. Correct answers for immediate reinforcement. 

Ex: Listen to the following series of numbers. 

Write every number that is less than 10. 



Z Bb-30 



AUDITORY-VISUAL ASSOCIATION 



Reading - Auditory Approach 

For auditory sequencing deficiencies - 

Teacher repeats two sets of sounds in a series - 
Child is to tell if series are alike - 

(1) jingle* jingle* horn vs. jirgle* jingle* horn 

(2) jingle* horn* hingle* vs. hozn* hingle* jingle 

I Bb-31 AUDITORY SKILLS 

The teacher may ask a child to provide the next sound or 
word from a pattern. She may play a drum, a bell* a bell 
and a drum* and ask the child for the next musical sound. 
Or she may say "slish* slash, slish" and ask the child 
for the next word. After any of these activities the 
child should repeat the entire pattern. 

I Bb-32 AUDITORY SKILLS 

Auditory Memory - 

Variations on "I'm taking a trip - 

(A) Subject variations - 

1. "I'm going to the moon and will take . 

2. "I'm going to the store and will buy " 

3. "I'm furnishing a house and will need " 

4. "I went to the circus and saw " 

5. "I went to Africa and saw _ " 

6. "I attended an Indian Council meeting that 

inc?.uded (tribes) " 

7. "I'm eating a large alphabet dinner and tonight 

my menu is "c" (Marne foods beginning with c; 
or those containing a c) " 

(B) Number variations - 

In place of isolated word responses - encourage 
adjectives with nouns and/or phrase responses. 

I Bb-33 AUDITORY MEMORY 



Learn "silly songs," clever rhymes and/or poems - 
as "Supercalif ragilistic Bxpeadlidosis" 



X Bb-34 



AUDITORY 



Difficult variation on - "I'm taking a trip - 

Hava childran select nouns with "strong 1 * final 
sounds* A given child must not only remember 
preceding noune but add a noun that begins with 
previous final eound - 

exs "We're taking animals into the ark including 
a £ige£, a £abbit, a £urkgy» an £agle,etc. 



(Discourage plurals) 



AUDITORY SKILLS 

C. Comprehension 
(yreen sheets) 



Z C-l 



AUDITORY 



Prepare on a ditto a sheet with lines for savaral 
N sassions. N Plan on asking from 5 to 10 questions 
at each session. Read a short selection to your class. 

Zt is preferable if it has some factual material, such 
as dates, numbers, names, and so on. 

Following the reading, ask questions orally based on 
statements and facts mentioned in the selection. Some 
questions can be True and False, some can be Multiple 
Choice (with the choices given orally and the answer 
indicated by letter or number) , or completion (where 
only very simple words or numbers are used) • 

This activity should be used on a long term regular 
basis. Suite the nature of the selection and types 
and difficulty of questions to the age and level of your 
class. 

Cal also be used for Auditory Memory. 

I C-2 AUDITORY 

Read a series of paragraphs and have students choose the 
main idea for each from a number of choices on a 
previously prepared worksheet. Have them discuss why 
each of the other choices is not suitable, labeling them 
too general, too specific, irrelevant, or inaccurate. 

I 03 AUDITORY 

Continental Press Thinking Skills - Level 2 and the 
Milliken Read and Think, Grade 2 contain exercises on 
word meaning which can be used to aid language development 
on both auditory receptive and auditory expressive levels. 

I C-4 AUDITORY 

Introduce pictures that go along with the content of the 
orally presented story. This aids in keeping attention 
and provided cues that enhance the context of the story. 

As the child progresses, the visual cues are gradually 
reduced. 

I 05 AU DITORY 

The teacher reads small exerpts from stories the class 
;C?miliar with and the children are to identify the 
correct story. 



I C-6 



AUDITORY 



The child observes a picture while the teacher is reading 
a story that relates to the picture. The child must note 
objects that are in the story but missing from the picture, 
or note extraneous objects or characters in the picture 
but not in the story. 

I C-7 AUDITORY 

Read aloud to the child a brief story (no more than three 
paragraphs) at the appropriate grade level (e.g. a selec- 
tion from Book B of Webster Practice Readers would be 
suitable for a child comprehending at about an upper 
second or lower third grade level). The child's 
comprehension of the story's meaning should be determined 
by expecting him on different occasions to respond in 
the following wayss 

1. Explain his understanding of the story orally and 
answering specific questions that you ask. 

2. Explain his understanding of the story by drawing 
what must have occurred earlier or what probably will 
occur next. 

3. Explain his understanding of the story by placing in 
appropriate sequential order pictures that represent 
events that occurred in the story. 

4. Explain his understanding of the story by pantomining 
the actions of one of the story characters or of what 
he thinks the characters would logically do next. 

5. Explain his understanding of the story by dramatising 
with WORDS AND ACTIONS some aspect of it or some 
episode that he feels will logically occur next. 

6. Explain his understanding of the story that was read 
by the teacher by writing about some aspect of it. 

While engaging the child in the process of comprehension 
using a variety of input and output channels in isolation 
and in combination, attempt to note through which 
combination of input and output modalities he finds it 
easiest to learn. Employ this knowledge in future lessons 
that you design. 



i c-e 



AUDITORY 



Work should bs dons to improve understanding of what is 
said. Word meaning* multiple word meaning and sentence 
meaning exercises should be given. This material should 
be presented orally. Many exercises in the Continental 
Reading and Thinking Skills may be used by the teacher 
to read to the child. 

I C-9 AUDITORY 

Tell a story to the child. Stop at regular intervals 
and have the child provide a logical continuation based 
on the full comprehension of details of the story that 
you have thus far presented. When the child has 
sufficiently demonstrated this comprehension, you, the 
teacher, may interrupt and using the child's ideas 
present another portion of the story. 

Instead of telling an original story, brief one page 
stories, such as those presented in the Continental 
Press Reading-Thinking Skills series can be read aloud 
by the teacher to the child. The last paragraph can be 
omitted and he can be asked to suppy the logical ending. 

I C-10 AUDITORY 

To improve the child's listening and comprehension 
abilities, the "Listening Skill Builder" exercises 
from the S.r.a. Reading Laboratory IC should be used 
regularly. Records of his scores should be kept so 
that he can be made aware of his rate of progress. 

Weekly Reader? 

Thus, the teacher should be able to determine through 
which combination of modalities the child is best able 
to function. Employ this knowledge in future lessons 
that you design. 

I C-ll AUDITORY 

(Auditory Integration) LISTENING 

Give children a paper with pictures. 

Teacher tells a story and children mark picture that 
finishes story. 

Variations: 

1. Tell ending. 

2. Children given clues as to what to listen for. 
What John did? Where did they go? Main idea? 
Three important events, etc. 



I C-12 



AUDITORY 



4 



Teacher reads a story and child gives it back orally 
or answers questions about it or draws a picture about 
it. 



I C-13 AUDITORY 

Comprehension 

Games - modeled after familiar T.V. quiz shows 

It's Academic 

Toss out questions - define a word, etc. 

Award points to individual or group. 

I C-14 AUDITORY 

Comprehension 

Teacher describes an object that is in the room - 
Children guess what it is. 

(Can expand to include something in the garden, home, etc. ) 

I C-15 AUDITORY 

Comprehension (Receptive and Expressive Lang.) 

Teacher read a short story orally to class. Then ask 
questions and have children answer orally. Also ask 
thought and imaginative questions. 

Should be done twice a week or more - soon children can 
take over and do* same. 

I C-16 AUDITORY 

Have students listen to sound-track of a film and tell 
or write what happened. Then show film with picture. 

Have students listen to sounds on a tape and write what 
they think happened. (Allow them to take brief notes to 
aid memory.) 

I C-17 AUDITORY 

Short sentences can be read orally to the child. He is to 
tell whether the material presented means the same thing 
or has a different meaning. The Milliken Publishing Series 
"Read and Think" Grade 3 1 and 3 2 can be used. Level 3* 
page 1 and Level 3 1 Page 16 are examples of this, 
i.e. "The child walked down the street." 

"The child strolled down the street. 



II 



I C-18 



AUDITORY 



COMPREHENSION 

To increase childrens' comprehension of general meanings, 
use - 

true - false statements 
verbal absurdities 

I C-19 AUDITORY 

COMPREHENSION 

The child observes a picture while the teacher is reading 
a story that relates to the picture. The child must note 
objects that are in the story but missing from the 
picture, or note extraneous objects or characters in the 
picture but not in the story* 

I C-20 AUDITORY 

COMPREHENSION 

Silently list a group of related words on the board. 
Examples dark, cold, wet, damp, drippy, misty, chilly, shiver. 

After the words have been pronounced clearly - ask "Why 
did I choose these words?" "What can you tell me about 
them?" "What does damp mean?" "Show me how you look 
when you shiver?" 

The verbalized definitions are often interesting, 
humorous, or curiously confused. It requires the student 
to bring forth descriptive words, and the children are 
using their recall abilities as well. 

Next I ask them what comes to mind to Which they can 
make an association. I list these words with the others. 
After the discussion time and the exchange of ideas, the 
children write a story correctly using as many of the 
key words as they can. 

I C-21 AUDITORY 

Give children dittos with pictures of objects on them. 

Read a sentence as "When mother comes home from the 
store, she puts the car in the garage. Mark where mother 
puts her car." 

Gradually increase length and complexity of "stories." 



For older children one might expand the subject matter. 



I C-22 



AUDITORY 



Select something in room. Teacher says, "I can see 
something blue." Children try to guess what it is. 

something large 
something soft 
something made of wood 
something high or low 
something colored 

I C-23 AUDITORY 

Work can be read to the child from "Following Directions." 
This is done to hold the child's attention and to improve 
the auditory memory and comprehension. 

Students can mark answers on teacher made dittos. 

Barnell Loft A - First reading level 

D, Ci D, E, F - Levels 2 thru 6 

Gates Peardon Reading Exercises, "Can You Follow 
Directions?" Elementary level - grade 2 and 3. 

I 024 AUDITORY 

TAKING NOTES 

Even though many L.D. children find it impossible to 
master this skill without help, they are required to 
take notes from time to time in class. 

Procedure: Give student a 4 ditto sheet with key words 

filled in. Have them write the words as you 
say them. Go very slowly so you are sure he 
can get most of them. 

I 

In the beginning of this exercise many words will be on 
the ditto for him. As he improves, put less words on the 
ditto. 

AUDITORY 

I C-25 

Compr ehen s ion WHAT IS IT? 

Each pupil may take his turn at arousing the curiousity 
of others by bringing to class some object he has read 
about. The class is to guess its name and use. Guess 
the title of book. Guess what the object was used 
for in the book. 



I C-26 



AUDITORY 



KINESTHETIC 

Turn to the right and stand if you please 
Touch your elbows and now your knees 

Touch both heels now your nose 

Hands on hip and now your toes. 

Hands on your shoulders - and now on your shoes 

Turn to the left and read the news 

Hands on head, also on hair 

Hands on hips, now in the air 

Touch your face, now your feet 

Clap your hands and take your seat! 

I C-27 AUDITORY 



KINESTHETIC 

Ten little soldiers 
standing in a row 
They bowed to their captain 
Down just so. 

They marched to the left 
they marched to the right 
They stood in a row 
All ready to fight. 

Along came a man 
With a great big gun 
Bang! Did you see 
Those soldiers run? 



Hold 10 fingers up 
Bend fingers 

Move hands left and right 

Hold fingers straight up 

Pretend to point a gun 

Clap hands then hide 
them behind back. 



I C-28 AUDITORY 

KINESTHETIC PRIMARY 

Jack in the box, shut up so tight 

Not a breath of air, not a peep of light. 
How tired he must be all in a heap 
We'll open the lid and he'll leap! 

(Act out) 



I C-29 AUDITORY 



KINESTHETIC 



PRIMARY 



Do you think that 9 giant who is tall, tall. 

Can see a little elf man who is small, small. 

But the little elf man who will try, try, try 
Can reach the giant who is high, high, high. 



tall 

small? 



X C-30 



AUDITORY 



KINESTHETIC 

Two little foot go tap, tap, tap 
Two littlo hando go clap, clap, clap 
A quick littlo loap up from tho chair 
Two littlo armo roach high in tho air. 

Two littlo foot go jump, jump, jump 
Two littlo hando go thump, thump, thump 
One littlo body turns round and round 
Ono littlo child sits quiotly down. 

(Act out) 

IC-31 AUDITORY 

KINESTHETIC 

Jumping Jack, Jumping Jack 
Funny littlo man 
Jump, jump, jump 
Just as fast as you can. 

Your arms fly out 
And your logs fly too 
Jumping Jack, Jumping Jack 
How do you do? 

(Act out) 

I C-32 AUDITORY 

Comprehension Verbal Description 

2EIM ftBX 

Have pictures of objects. After each sentence, ask what 
the answer might bo. 

Example: I have something that is round. 

It is something to oat. 

It has an orange pooling. 

What is it? 

I C-33 AUDITORY 

Teacher says a sentence with an error - - 
(error could bo in grammar og in moaning) 

Children are to recognise error. (Encourage "poker 
faces" until sentence is completed - so as not to 
"give away" their answer) 

Gradually - increase length and complexity of sentence 

and subtlety of error! 



AUDITORY SKILLS 

C. Comprehension 
a) Vocabulary 

<&reen sheets) 



Z Ca-1 



AUDITORY 



The child is asked to define a word, place it in some 
category, and discuss its varied uses and significance 
for man. A cow, for example, is a farm animal that gives 
milk, cream, and so on, and is an important food for man. 

I Ca-2 AUDITORY 

Read a sentence containing an unfamiliar word or one in 
Which a familiar word is used in an unfamiliar manner. 
Students are then to discuss the clues provided by the 
context and the meaning that they indicate. 

I Ca-3 AUDITORY 

Language master cards picturing two meanings of a word, 
e.g., an ear of corn and a person's ear, can be prepared. 
The instructor's voice uses the word in a sentence em- 
ploying one of its pictured meanings, e.g., N X hear with 
my ears." The child after listening to this sentence 
records an original sentence using the other meaning of 
the word as pictured on the card, e.g., "I ate one ear 
of corn for dinner" . (Good sources of such words: 
Continental Press Reading- Thinking Skills) 

I Ca-4 AUDITORY 

COMPREHENSION - WORD MEANING 

Words and idiomatic expressions that are used in 
curriculum that is currently being studied should be 
those with which a child works. Explanations should be 
given in other ways than auditory, if possible. Pictures 
and gestures may help clarify the meaning. The use of 
the language master with the picture presented as the 
word or expression is used should help the child under- 
stand What he is hearing. Words should not be taught in 
isolation but in context. 

I Ca-5 AUDITORY 

The teacher should read aloud a sentence containing an 
unfamiliar word or one in which a familiar word is used 
in an unfamiliar manner. 

Students are then to discuss the clues provided by the 
context and the meaning implied by context. 



Z Ca-6 



AUDITORY 



Hava the child translata words into body movamanta. 

Taachar giva diractiona such as two jumps - thraa hops 
and a turn. Tha langth and complaxity of diractiona 



should incraasa as tha child is raady. 

I Ca-7 AUDITORY 

COMPREHENSION (Definitions) 



Write words on 3x5 cards - - leaving space for definitions. 

Put cards in a box. Each taka turns writing down definitions. 

Players have game (two teams) asking players word from 
reading tha definition. 

I Ca-8 VOCABULARY 

Hava child read a story silently. Hava him taka down un- 
familiar words - stipulate amount. "Write down tha words 
you don't know until you have (example) ten# fifteen# 
twenty," etc. 

Go over meaning of word with student - put it down in 
syllables - sound it out phonetically. Spell it. Write 
two words - every day - master ten words a week. 

I Ca-9 AUDITORY 

(If group act# place children 
Concept Formation near teacher.) 

Prepositions 



Place a small object in various places around a large 
object, (examples a ball and a large box) 

under# in# inside# behind# between# beside# inside 
of# above# on# in front of# etc. 

Ask children to te?.l: 

"The ball is in the box" etc. 

If children are at a low level# begin with a few prep. 

(as in and on) and gradually increase. 

Worksheets can be made with objects in various positions; 
Child can (1) match or (2) lable (a) a word (b) a sentence. 



AUDITORY SKILLS 



C; Comprehension 
b) Concept Formation 
(green sheets) 



I Cb-1 



AUDITORY 



RHYTHM GAMBs 

On snap of finger as you go around circle# the child 
must name something like (or the opposite of) that 
named by leader. 

I Cb-2 AUDITORY 

Three words are presented to the child and he is to 
name a category that all three would fit. Leaves# bark# 
and limbs all fit on a tree# etc. 

I Cb-3 AUDITORY 

The child is asked how two concepts or objects are alike 
or different# such as how are a ball and balloon alike - 
different? Or# how are a ship and an aircraft alike - 
different? 

I Cb-4 AUDITORY 

The teacher asks why two objects or things are in a 
given classification# such as "Why are a duck and a 
robin both called birds?" "Why are trains and ships 
both considered means of transportation?" 

I Cb-5 AUDITORY 

Class differences 

"Which of the following words does not belong: Birds# 
bees# flys# cars?" (John# Mary# Bill# George# apples) 
(Hamburgers# steak# wieners# etc.) 

Repeat exercise# requiring verbal listing of things that 
do go together. 

I Cb-6 AUDITORY 

Verbal - opposite training 

"Name the opposite of boy." (man# day# morning# etc.) 

Have pupils give their own stimulus words for association 
and discussion of relationships. 

This can be a game using a ladder (or road) and moving a 
space each correct response. 



X Cb-7 



AUDITORY 



Prepositional analysis : 

N Xs my hand under the desk?" 

"Are parks to live in? M 

Have pupil explain his reply to your questions. 



I Cb-8 



AUDITORY 



Lana. Dev. - Size and Opposites 

Begin with concrete materials - progress to pictures - 



Compare x 



big 


bigger 


biggest 


small 


smaller 


smallest 


little 


littler 


littlest 


large 


larger 


largest 


thin 


thinner 


thinnest 


thick 


thicker 


thickest 


fat 


fatter 


fattest 


skinny 


skinnier 


skinniest 


narrow 


narrower 


narrowest 


wide 


wider 


widest 


tall 


taller 


tallest 


short 


shorter 


shortest 


child to 


say - "This 


is the biggest" or "This 


"This 


is not large . 


" etc. (See A-A card) 



and label items. 



I Cb-9 AUDITORY 

Language - Exp. 

Teacher says a (noun - word) 

Children tell what it is made of: 

Example: inner tube - made of rubber 
Good "team" activity. 

I Cb-10 AUDITORY 

Language Dev . Prepositions 

Given an object, ask child to place it: 

under the desk between the books 

in the desk inside . beside . behind , above 

in front of .etc. 

If children are at a low level, begin with a few 
prepositions (as in and on) and gradually increase. 

Can easily expand - as have children stand beside their 
desks, etc. 



#on# 



XCb-11 



AUDITORY 



Comprehension 

Silently list a group of related words on the board. 
Example: dark, cold, wet, damp, misty, chilly. shiver. 

After the words have been pronounced clearly# as - Why 
did I choose these words?" "What can you tell me about 
them?" "What does damp mean?" "Show me how you look when 

you shiver." 

The verbalized definitions are often interesting, humorous, 
or curiously confused. It requires the student to bring 
forth descriptive words, and the children are using the r 
recall abilities as well. 

Next, ask them what comes to mind to which they can make 
an association. List these words with the others. After 
the discussion time and the exchange of ideas, the children 
write a story correctly using as many of the key words as 
they can. 

I Cb-12 AUDITORY 

Teach children "similar verbs" by acting them out: 

Example: push - pull 

I Cb-13 AUDITORY 

(If group act, place 

- children near teacher.) 



Place a small object in various places around a large 
object, (example: a ball and a large box) 

under, in, inside, behind, between, beside, in side of, 
above, on, in front of, etc. 

Ask children to tell: "The ball is .in the box" etc. 

If children are at a low level, begin with a few prep. 

(as in and on) and gradually increase. 

Worksheets can be made with objects in various positions: 
Child can (1) match or (2) label (a) a word (b) a sentence. 



I Cb-14 



AUDITORY 



CATEGORIES - for language development might include - 

transportation 

foods 

fruits 

vegetables 

meats 

pastries 

furniture 

appliances 

occupations 

(Older children may be able to give a functional definition 
but not the precise category.) 

I Cb-15 AUDITORY 

Comprehension 

The child observes a picture While the teacher is reading 
a story that relates to the picture. The child must note 
objects that are in the story but missing from the picture# 
or note extraneous objects or characters in the picture but 

not in the story. 



I Cb-16 AUDITORY 

Read aloud rapidly the names of different objects# including 
three or four different categories. Ask one to remember 
only the toys# another child the tools. 

I Cb-17 AUDITORY 

(If group activity# 

Concept Formation place children near 

teacher • ) 

Prepositions - 

Place a small object in various places around a large 
object, (example* a ball and a large box) 

under, in, inside, behind, between, beside, inside of, 
above# on# in front of# etc. 

Ask children to tell: "The ball is JLn the box" etc. 



If children are at a low level# begin with a few prep. 

(as in and on) and gradually increase. 

Worksheets can be made with objects in various positions: 
Child can (1) match or (2) label (a) a word (b) a sentence. 



Z Cb-18 



AUDITORY 



Give children ditto* with pictures o£ objects on them. 
Read a sentence as "When mother comes home from the store, 
she puts the car in the garage. Mark where mother puts 
her car." 

Gradually increase length and complexity of "stories." 

For older children one might expand the subject matter. 



I Cb-19 AUDITORY 

CATEGORIES - for language development might include - 



transportation 

foods 

fruits 

vegetables 

meats 

pastries 

furniture 

appliances 

occupations 

(Older children may be able to give a functional definition 

but not the precise category.) 

I Cb-20 AUDITO RY 

Teaching verbs to a child with receptive language problems- 



1. say word simultaneously with act 

2. use pictures 

3. use pictures of verb combined with negative examples 



as - - 



Wa\k'*ng 



I Cb-21 



AUDITORY 



r'l 



N/o-t n< 



Memory 

Teach the child to give a specific word response to a 
stimulus word. For example, the child always responds with 
"large" to the stimulus word "big". After this pairing of 
words is thoroughly established, a second pair is introduced 
such as the stimulus word "little" and the response word 
"small" "scream" for "yell" etc. 



After each set is thoroughly ingrained, the sets can be 
interchanged with more sets being gradually added. 



I Cb-22 



AUDITORY 



Comprehension 

Building the concepts of same and different by asking the 
child how two or more things are alike. 

"In what way are a horse and cow alike?" 

Initially, concrete likenesses (legs, eyes) are encouraged, 
but gradually more abstract similarities are developed - 
(both live on a farm, work for man, and are animals, etc. ) 

1 Cb “ 23 AUDITORY SKILLS 

Language Concepts 

Have children look through magazines and find and cut out 
articles of clothing. (Encourage them to choose unfamiliar 
items.) Then label each item. 

Finally, paste items on sheets of oaktag. Each sheet 
could be a different "category" (as worn by a man, woman, 
boy, girl, baby - - or - - worn in summer, fall, winter, 

spring.) Children can then learn to recognize these items 
and to read the labels. 



Keep sheets available for frequent use. 

I Cb-24 AUDITORY SKILLS 

Auditory Comprehension 

Instruct the children to raise their hands when they hear 
the name of an animal that lives on a farm, - "Cow, lion, 

tiger, chicken, deer, frog, cat, snake, monkey, dolphin, 
horse, zebra." 



The teacher may recite some sentences and ask the child 
which words would be appropriate for completion of the 
sentences . 



I can sleep on a ... . banana, bed, bike. 

I can eat fruit, fur, fingers. 

I walk on my hands, head, feet. 

I ride in a car, airplane, shoe. 



WWIMpiiliOTIMVPIl 






TTZ I’ TT 



AUDITORY SKILLS 

C. Comprehension 

c) Inferential Reasoning 
(green sheets) 



X Cc-1 



AUDITORY 



Tell a brief story (one paragraph or so) and have child 
retell it in hie own words, or answer questions about it. 
Visual clues such as pictures or key words used in the 
story can be given to aid in his retention. 

Read aloud poem or part of funny story. Write on board, 
H Who, What, Where, When, Why, How?" Present questions 
one at a time and discuss. 

After listening to a story or poem, have students suggest 
a title. 

(This can also be included in Auditory Expressive) 

I Cc-2 AUDITORY 

Play question games with leading questions: "It is big, 
orange, and in the sky." 

"It has fur. Whiskers, and chases mice." etc. 

Give description and have students identify object, 
animal, etc. 

Joke or riddle presented followed by verbal discussion 
of its meaning or solution given by pupil. 

I Cc-3 AUDITORY 

Some exercises from the Continental Press Reading-Thinking 
Skills. Levels 3 1 and 3 2 can be read aloud by the teachor 
to the class. Exercises that deal with inferring from 
context, predicting outcomes, ard making judgments should 
be used. 



I Cc-4 AUDITORY 

CONCEPTUALIZATION 

Inductive and deductive reasoning: 

Games can be made up using familiar people, places and 
things; then children are expected to observe, analyze, 
conclude and decide. 

The Inductive method is - reasoning from facts to a general 
rule or principle. 



EXAMPLE: 



All animals die 

Therefore, & 5li n bear» will die. 



(con 1 t.) 




I Cc-4 (con't.) 



AUDITORY 



Th« deductive reasoning is - infersnce from a general rule 
or principle or law to a particular case. 

EXAMPLE i Wet earth is mud. 

There is mud on John's shoes. 

John has been miking outside. 

The only wet earth around here is at the 
river bank. 

Therefore# John has been walking by the 
river. 

Inductive and deductive reasoning: 

Playing detective to establish a factual file of needed 
recall is one way through the ever present maze of how# 
why# when# Where and Who. 

I Cc-5 AUDITORY 

A series of paragraphs or selections may be read to 
students# with concluding statements to be completed by 
them. For example: 

The air ms crisp and clear. I ms so pre-occupied 
with the beauty of the day that I didn't see the ice 
in my path and came down with a bump on the sidewalk. 

The season is . 

The speaker lives in the . 

I Cc-6 AUDITORY 

Comprehension 

Silently list a group of related words on the board. 
Example: dark# cold# wet, damp# drippy# misty# chilly# shiver. 

After the words have been pronounced clearly - ask "Why did 
I choose these words?" "What can you tell me about them?" 
"What does damp mean?" "Show me how you look when you 
shiver." 

The verbalized definitions are often interesting# humorous 
or curiously confused. It requires the student to bring 
forth descriptive words# and the children are using their 
recall abilities as mil. 

Next I ask them what comes to mind to which they can make 

an association. I list these words with the others. After 

the discussion time and the exchange of ideas# the children 

write a story correctly using as many of the key words as 
they can • 



X Cc-7 



AUDITORY 



Comprehension 

Cause and effect questions can be employed# such as 
"What would happen if ? H 

Examples include# "If a faucet handle broke# what 
would you do?" "What would happen if a dog and a cat 
were put in a room together?" "If you saw a lady f&i£t 
what would you?" "Why?" 

X Cc-8 A UDITORY SKILLS 

Teacher tells - or reads - a short story (or paragraph) 
containing an absurdity - (or some other error) • 

Children tell what it is (and why) . 

(Encourage "poker faces" until sentence is completed - 
ip as not to "give away" their answer) 



AUDITORY SKILLS 

II. Expressive 
(green sheets) 



II- 1 



AUDITORY 



EXPRESSION 



Questions - Answers 

Test comprehension of facts or unit material through 
the use of panel teams answering questions. (Also 
useful with development of word skills - phonics) 

Divide class into two opposing teams. Teacher directs 
question at child on Team #1 - if he gives correct 
answer# his side gets a score. If he can't answer it, 
any member on his team may try. If no one on Team #1 
can answer# then someone on Team #2 is called on. 



AUDITORY SKILLS 

II. Expressive 

a) Syntax 

(green sheets) 



II A-l 



AUDITORY 







Teach the child to repeat an uncompleted sentence upon 

request, e.g., "This is a very nice . " After this is 

completed, walk around the room pointing at objects. The 
child is to say and complete the stimulus sentence with 
the name of the object. For example, a picture is 
designated as the object. The child says: "This is a very 
nice picture." 

II A- 2 AUDITORY 



EXPRESSIVE 

\ 

For dysnomia - or poor recall of words caused by re- 
auditorization problems. 

Encourage rapid naming of objects or pictures of objects. 
(May need to say names for child first.) 

II A- 3 AUDITORY 

The teacher orally presents a sentence with an obvious 
structural or meaningful error, such as, "The book sat 
down and read the paper." Or, "The boy runded over the 
hill." The children are to identify and correct the error. 

This can be done using inappropriate nouns, adjectives, 
or verbs. 

II A-4 AUDITORY 

Sentence completion: 

Teach pupil to listen to beginning sentence stimulus and 
then to complete it by association: "The color of the 
book is ." "My name is . " "After school I 

will ." This could be used to build understanding 

of the function of "word signals" i.e., "My sister and 
I had planned to go to the movies that night, but »" 

Story completion: 

Begin a story and have student finish it logically. Read 
aloud sentences in which certain words are omitted. Ask 
students to listen to sentences and then provide words 
that seem suitable. 



iauiBasMs aa«aKgs B2aa 




II A-5 



AUDITORY 



The child is presented a sentence with a word (or more) 
missing. (The sentence has not been heard before.) He 
then supplies the missing word. 

For example; "The cat ran up the " Any word that 

completes the sentence meaningfully is acceptable. Use 
examples that call for plurals (irregular one may also be 
used) and different tenses. 

II A-6 AUDITORY 

(MOTOR - EXPRESSIVE - WRITING) 

To give practice in spelling and sentence building. 

One child begins a sentence with any word he chooses. The 
next child must add the next word. Each child takes a 
turn adding a new word until a sentence is completed. 

II A- 7 AUDITORY 

The child tells a story, suggested by looking at a 
picture, a subject suggested by the teacher, etc., into 
a tape recorder. 

He listens to his own story attempting to spot any 
grammatical errors he has made. 

II A- 8 AUDITORY 

The teacher says a sentence containing a grammatical 
error, e.g., "I brang my lunch to school" Or, "I stopped 
by my friend's house." The child then repeats the 
sentence correctly: 

" I brought my lunch to school • " 

"I stopped at my friend's house." 

II A- 9 AUDITORY 

A story containing grammatical errors is read aloud by 
the teacher. The child calls out, "Stop" each time he 
hears an error. 

The first student to do this explains what is wrong and 
earns a point. The teacher continues reading. 
















II A- 10 AUDITORY 

The child needs to review and learn the correct way to: 

a. form irregular plurals (as in words like "geese" 
"deer" - "wives" - "boxes". 

b. use comparative and superlative forms of 
adjectives, e.g. "good," "better," "best" 

"big" "bigger," "biggest," and past perfect 
tenses, e.g. "sing," "sang," "sung," "walk#" 
"walked." 

II A- 11 AUDITORY 

Discrimination 

* 

Teacher speaks a sentence. 

e. g. "Tom feel unhappy." 

Children find and tell kind of error. Have them respond 
with approriate sentence. 

II A- 12 AUDITORY 

SYNTAX - 

To teach syntax to a child with receptive language 
problems: 

present picture of - a dog eating 
teacher says: "The dog is eating his dinner." 

Then, present picture of - a dog by an empty bowl, 
teacher says: "The dog ate his dinner." 

II A- 13 AUDITORY 

Sequencing 

The teacher can create sentences at a suitable level 
which are presented on a tape in a scrambled order. 

E.g. The cow is black and white. Cow the black is 
white and 

Preferably, the student will need to hear the sentence 
only once. However, this technique is open to a variety 
of modifications. 









AUDITORY 

Primary 

WORD BY WORD STORIES 

The children sit in a circle. The teacher or a child 
starts off with a word# such as "Oscar". The next child 
adds another# repeating the first# as "Oscar was." 

Each child adds a new word until a complete sentence is 
given. The game can be continued along this theme until a 
complete story about the initial word is given. 

II A- 15 AUDITORY 

Identifying inappropriate words PRIMARY 

1. John has green hair. 

2. Mary is a boy. 

3. The cat barks. 

4. Fish walk. 

5. Many others you can use to suit your own group of 
children. Encourage them to use complete sentences. 

II A- 16 AUDITORY 

Comprehension * Primary 

Identifying nonsense words or elements. Tell me what word 
is silly or what word should be changed in the following 
sentences. Explain. 

1. I drink water out of a table. 

2. I walk on the ceiling. 

3. I turned off the TV so we could watch cartoons. 

4. I like to jump my bicycle to school. 

5. Close your book to page 23. 

6. Put your shoes on your hands. 

7. Go to the closet and get your coat. 

II A- 17 AUDITORY 

Memory 

Teach the child an uncompleted sentence such as "This is a 
very nice ..." After the memorization process is 
completed# walk around the room pointing at objects. The 
child says and completes the stimulus sentence. For example 
if a plant were designated as the stimulus object# the child 
would respond# "This is a very nice plant." Each word is 
repeated in the proper order. 



II A- 14 
M emory 



AUDITORY SKILLS 
II. Expressive 
b) Productivity 
(green sheets) 



II B-l 



AUDITORY 



Dictate the word eat then ask them to add H to the beginning 
of the word, (heat) Ask them to add W to the first space to 
the left of heat, and the third word is wheat. 

Eventually the children can structure an imposing number of 
words by auditory stimuli only and by reversing the technique 
find little words in big words by building big words with 
little words. 



ill 


ear 


ace 


ice 


ate 


ore 


rap 


in 


pill 


hear 


race 


lice 


late 


core 


trap 


pin 


■pill 


shear 


trace 


slice 


plate 


score 


strap 


spin 



each ray 
reach pray 
preach spray 

IX B-2 AUDITORY 

EXPRESSIVE Productivity 

for dysnomia - or poor recall of words caused be reauditor- 
isation problems. 

Clues for recalls 1. Usage - "X write with a ." 

2. Word associations: "salt and pepper" 
"young or old", "sweet and sour", 
bitter, salt." 

3. Words in series or categories as 
clothing; (to - to bottom) hat, shirt, 
pants, etc, days of the week, utensils 
(left to right) napkin, for, plant, 
knife, spoon. 

4. Visual clues s picture and word, then 
gradually erase letters of word until 
only intidl consonant remains. 

(Can use same process on a worksheet) 

XX B-3 AUDITORY 

COMPREHENSION (K-3) 

One child is chosen to be "it". He thinks of an object in 
the room (such as a ball) without letting anyone else 
know What he chose. He describes it. 

Variations This may be done through the use of pictures 
rather than objects. 



XX B-4 



AUDITORY 



Build fenttncts by having each atudant in a c ire la add ona 
or two words. Ona goal might ba to jreate a run-on 
santanca that tails a complete story. Another version 
would ba to limit the number of conjunctions in each 
santanca and to charge ona point against each student who 
ends a sentence. 

II B-5 AUDITORY 

GRAB BAGs Rave the student describe the object ha pulls 
out of a grab bag. 

Adjectivess Taka an object (as a ball) and encourage 

child to fully describe what it ,££ and isn* t . 

Example: "The ball is round." 

"The ball is not flat." 

"The ball is not square." 

"The ball is red." 

"The ball is not blunt." etc. 

For any age or ability level - depends upon object shown. 

II B-6 AUDITORY 

The teacher may start an oral sentence using the two main 
words, noun and verb. For example, "The boy walked. " Then 
by questioning, she should encourage productivity and 
correct sentence formation. 

"What kind of boy?" The sentence is then repeated with the 
adjective added. "The fat boy miked." 

"Where did the fat boy walk?" "When did the fat boy walk 
to the store?" etc. 

II B-7 AUDITORY 

Use conversational leads to simulate general conversation. 
Tape this and play back. Encourage and reward extended 
comments and vocal association to ideas. 

"If you could fly to planet Mars, what would you expect 
(or like) to find there?" "If you could change anything 
in the world, what would you change and how would you 
change it?" 



XI B-8 



AUDITORY 



After the child has been taught a new concept he should 
be encouraged to verbalize this and then to write what 
he has said. Xn this way it is hoped to increase his oral 
and written expression. 

II B-9 AUDITORY 

Play a piano selection or a recording and have the. pupils 
describe how the music makes them feel. 

Variation: Have children draw what they feel as they 

listen to the music. 

II B-10 AUDITORY 

The Language Master can be uspd showing a picture of some 
action. The child should tell what is happening in the 
picture # and by asking him certain key questions (where# 
when# why, what# how) his oral explanation should increase. 

XX B-ll AUDITORY 

Have the child cut out cartoon figures from a strip and 
paste them in whatever order they choose on heavy paper. 

Then let the children supply their own dialog to go 
along with the picture sequence. 

XX B-12 AUDITORY 

The tutor asks the children how many ways they can use 
an object or thing# such as "How many ways can you use 
a tire? - - or a mirror?" 

The children explore all areas of possibility. 

XI B-13 AUDITORY 

The teacher asks questions relative to the social and 
educational experience of the child# such as asking the 
child to name reasons why they should obey adults# or why 
railroads are needed in the United States# and so on. 



II B-14 



AUDITORY 



While observing a catalog or group of pictures* the 
children are asked* "If you were a fireman* what would 
you do with this?" 

The children are to list all the possible uses a fireman 
(or other vocation) would make of the object. 

II B-15 AUDITORY 

A child is to think of a series of commissions for the 
teacher or other classmates to follow. The child* for 
example* may instruct the classmates to touch the door- 
knob with his left hand* sit down in the biggest chair* 
and hop three times on his right foot. 

II B-16 AUDITORY 

The teacher encourages the children to participate in 
general* but directed conversation. The children for 
example* may describe their vacation* various holidays* 
gifts* etc. 

II B-17 AUDITORY 

Listening 

Child verbally describes an object as an activity - 
Other children try to guess what it is. 

(Can be used with "teams" of children.) 

II B-18 AUDITORY 

Three words are presented to the child to be used in a 
story. 

The child must somehow relate the three words into the 
fabric of a story. 

Cow* tractor* and barn* for example* could be used in 
a farm story. 



II B-19 



AUDITORY 



TONGUE TWISTERS 

Ham in a can can jam a pan. 

Bill will fill tha hill with dill. 

Five fine funny fish found four fat frogs for friends. 

Write, we know, is written right when we see it 
written write. But when we see it written wright, 
we know it is not written right. 

A tutor who tooted the flute tried to tutor two 
tooters to toot. 

Betty Batter's bitter butter's not bettering her 
batter. 

The skunk stunk on a stump. 

The skunk said the stump stunk. 

And the stump said the skunk stunk. 

How much wood would a woodchuck chuck 
If a woodchuck could chuck wood? 

The woodchuck would chuck 
As much wood as he could chuck 
If a woodchuck could chuck wood. 

II B-20 AUDITORY 

Conduct a "Style Show" in which pupils describe what 
others in class are wearing. 

II B-21 AUDITORY 

Expressive Productivity 

Conduct a "Style Show" in which pupils describe what 
others in class are wearing. 

II B-22 AUDITORY 

Tell a brief story (one paragraph or so) and have child 
retell it in his own words, or answer questions about it. 
Visual clues such as pictures or key words used in the 
story can be given to aid in his retention. 

Read aloud poem or part of funny story. Write on board, 

"Who, What, Where, When, Why, How?" Present questions 
one at a time and discuss. After listening to a story or 
poem, have students suggest a title. 




II B-23 



AUDITORY 



The child is asked to dsfins a word* place it in some 
category* and discuss its varied uses and significance 
for man. A cow* for example* is a farm animal that 
gives milk* cream* and so on* and is an important food 
for man. 



II B-24 AUDITORY 

Select something in room. Teacher says* N I see something 
blue." Children try to guess what it is. 

something large 
something soft 
something made of wood 
something high or low 
something colored 

II B-25 AUDITORY 



ADJECTIVES 

When teaching adjectives to a child with receptive 
language problems* begin with opposite terms and use the 




Comprehension 




Primary 

GUESSING-RHYMING GAME 



The teacher says* "We are going to play a new guessing 
game today. This little boy is Bill." 



The teacher points to a picture or to a child whose name 
is Bill. M He lives on a big, high . Who can tell 

where Bill lives? It is a word that sounds like Bill. 
Yes* it is hill. Bill likes to sit on the window ___ 
Yes* sill. Who can give me another word that sounds like 
Bill and sill? N 



II B-27 



AUDITORY 



EXPRESSIVE PRIMARY 

Child may describe an on-going activity such as an action 
performed by another child. 



II B-28 




EXPRESSIVE 



Book Review 



"SELLING A BOOK" 

Encourage each pupil to bring in books he likes. Stimulate 
interest by advertising. He might set up a display table 
showing objects told about in his books and make posters 
to illustrate them. 

II B-29 AUDITORY 

Supplyi ng Endings to stories PRIMARY 

The teacher reads three or four lines of a story unknown 
to the children, who then supply endings. These stories 
may be original or may actually be stories that the 
teacher will read at a later time. For example, the 
teacher reads, "Nicky was a very sleepy little bear. He 
usually fell asleep while the other little bears were all 
having fun. One day, Nicky fell fast asleep under a large 
oak tree. Suddenly he awoke with a start. Close by 
stood - - - 

II B-30 AUDITORY 

Oral Expression _ Productivity 

Problem - solving sessions are helpful. 

"If you couldn't find a toy in your toy box, how would 
you go about finding it?" 

This forces the child to anticipate problems that could 
arise. 

II B-31 AUDITORY 

QgRl Expression (Productivity) 

E child may teach a skill or concept to the other members 
of the class. 

For example, have him verbally describe how to cut out 
and color geometric forms. 



IX B-32 



AUDITORY 



Memory 

A story is read to the children. They answer questions 
regarding the content or reproduce the story in their 
own words. Giving the children cues about what to re- 
member and expect often aids retention. 

Initially, simple reproduction of the general plot of 
the story is sufficient, but gradually the recall of 
specific facts should be encouraged. 

II B-33 AUDITORY 

Oral Ex pression (Productivity) 

This refers to the generation and vocal expression of 
ideas. 

The child describes an object and then 
creates and tells a story about it, 

II B-34 AUDITORY 

Compr ehens ion 

This refers to the manipulation or transference of ideas 
received through the auditory channel. 

Categorizing or classifying objects. "Marne all the birds 
(cars, farm animals, household items, etc.) you can think 
of.” 



Then reverse this process by asking of what category three 
similar items are a part: for example - 

plow pitch fork tractor 

II B-35 ORAL EXPRESSION 

Which Picture ? 

To provide experience in giving oral descriptions. 

Several large pictures (similar in content) are displayed 
on the chalkboard. A child describes one of the pictures 
to the group. The group tries to guess which picture the 
child is describing. 

Use: 1 - pictures drawn by the children 

2 - pictures related to a unit of work, holidays, 

or important events. 

3 - use pictures that are relatively easy to describe 

seasonal pictures, animal pictures. 



I! 



11 B-36 ORAL OR WRITTEN EXPRESSION 

Story Starters (2-4) 

To motivate creative expression. 

A number of 3x5 cards on each of which is written an 
unfinished sentence suitable for the beginning of a story. 
Ex: Tom went to answer the doorbell and was 

surprised to see 

Each child draws a card and uses the unfinished sentence 
as a story starter. The stories may be informational 
(based on science or social studies unit) or imaginative. 



II B-37 ON-THE-SPOT CREATING 

To develop the ability for organized thinking and 

articulation in the development of an original story. 

Words are written on small cards. Each child is given 
3 or 4 words which he is to incorporate into a story. 

To make it a game he should be encouraged to use the 
words so they will be unnoticeable to another child. 
Then the other child can try to guess the key words. 



11 B-38 AUDITORY SKILLS 

Activity to reinforce sound-word association. 

Use a play telephone and have the children talk 
into the telephone saying words which begin with 
a particular sound of "T". 



VISUAL SKILLS 

I. RECEPTIVE 
A. Perception 
(pink sheets) 



I A-l 



VISUAL 



Use pictures from magazines and have the children list 
everything observed in the picture. 



I A-2 VISUAL 

The child observes a picture while the teacher is reading 
a story that relates to the picture. The child must note 
objects that are in the story but missing from the 
picture , or note extraneous objects or characters in the 
picture but not in the story. 



I A-3 VISUAL 

Make a bingo-like game with matching small geometric 
shapes but out of cardboard with figures on individual 
cards as one child does the showing. 



I A-4 VISUAL 

Continental Press worksheets on Visual Discrimination. 



I A-5 VISUAL 

Have student sort objects' according to size, shape, color, 
etc • 

(Variation would involve having child describe objects and 
how they are alike or different - this would involve 
auditory expression.) 

On a worksheet students could note likenesses and differ- 
ences according to above concepts and this could also be 
used to check position in space (rotation) ? substitutions, 
r.e., sam — saw. 



I A-6 VISUAL 

Have checkered patterns 4 - three identical and one 
slightly different - have students mark the one that is 
different and point out difference. 

Could use dominoes, nails, blocks, etc., in individual 
setting. 



I A-7 



VISUAL 



Conduct a "Style Show" in which pupils describe what 
others in class are wearing. 



I A-8 VISUAL 

Use dittoed sheets with objects and have students indicate 
which object of a group is nearest (farthest away) 




This could be done for largest, smallest, etc. 



I A-9 VISUAL 

Have a box with many pairs of matching plyboard (or card- 
board geometric figures. Include designs that are almost 
identical. Time the child to see how quickly he can pair 
the designs. This activity has the "feeling" component to 
it. 

As a follow up, draw identical geometric designs on 3 x 5 
filing cards. Have the child match identically matching 
cards . 

To add an element of difficulty to these two, include at a 
later stage "renegade" designs which have no matching 
partner. 

I A- 10 VISUAL 

HUNT THE KEY 

Equipment - key or marble. 

One player will act as the hunt x who is inside the circle. 
The hunter covers his eyes while the players in the circle 
start the object around the circle. When the circle 
players call "Ready" - all players in the circle act as if 
they are passing the object from one to the other. The 
hunter watches to see if he can locate the passing object. 
If the hunter thinks a player has the object, he calls his 
name, the player must open his hand. If he has the object* 
he will become the hunter. If not, the original hunter 
must continue. 



I A-ll 



VISUAL 



Perception 

1. Froetig sheets (Areas II, m, iv and V) . 



1 A-1 2 VISUAL 

Eye-Motor (fine) 

Pecr Board (U»e 2 p«r boards) 

^ teacher places a simple desipn — as a souare or a 
diamond - 

Then, ask child to copy the design on his pegboard. 

Gradually increase the complexity of the design. 

At an advanced level - child could copy a design on his 
pegboard, using a design on paper as his stimulus. 



x A-AJ VISUAL 

Discrimination (Form Constancy) 

1. Show children 3 D shapes and have children match them 
to pictures. 



2. Perform reverse procedure - Show children the picture 
and have them match to the object. 

Begin with simple geometric shapes and gradually increase 
complexity (as to recognition of table, bridge, house, etc.) 



x VISUAL 

Di scr iminat ion (Form Constancy) 

After children can easily recognise 3 D objects, use work- 
sheets e 

Ex.: 1. Matching simple geometric shapes - then 

2. Matching more complex geometric shapes 

3. Matching simple animal shapes (as - cow, dog. 
rabbit) - then 

4. Matching more complex animal shapes (as cocker, 
dashshund, collie) 



ETC. 



I A-15 



VISUAL 



Discrimination (Figure - Ground) 

Home activity - 

ask? - as - "Do you see the bird in the tree?" 

Have child sort items - as silverware, nuts and bolts, 

sorting socks. 

I A-16 VISUAL 

Pi scr imina t ion (Form Constancy) 

Give child a familiar object as a ball. Then place other 
balls of various sizes around room. 

Child is to identify balls that are the same size as his 
ball. 

Have child identify other similar shapes in the classroom 
such as rectangles and circles. 

I A-17 VISUAL 

Discrimination (Figure Ground) 

Ask children to discriminate various objects in classroom - 
as round things, red things or wooden things. 

Gradually, choose items that are less and less conspicuous. 

I A-18 VISUAL 

Discrimination (Figure - Ground) 

Give children boxes containing a large variety of objects - 
Request them to find a particular object from the collection. 
(Gradually increase the complexity of the task.) 



I A- 19 VISUAL 

Discrimination (Pigura - Ground) 



Have children eort objects - ex. * wooden circles# squares# 
spheres# etc. 

(Categories can be based on form# sice and/or color. 



I A-20 VISUAL 

Perception 

Cut construction paper of different colors into squares# 
triangles# circles and oblongs. Paste small strips of 
felt to the backs of the strips. The child may then use 
the flannel board to group the shapes according to color# 
sice# or form. 



I A-21 



VISUAL 



Motor Matching (fine) 



Give children pieces of paper with shapes - as below 
drawn on them: 




Then give children individual cardboard shapes that they 
can match. 



Later# combine same activity with pasting. 



I A-22 VISUAL 

Discrimination 

Scatter green toothpicks on grass. Have children find 
them. 



Z A-23 



VISUAL 



Try placing a simple design on the chalkboard - for ex- 
ample, two interlocked circles below an oval with a box 
inside of it. Use different colored chalks. 

Have the youngsters copy exactly what you have drawn. 

Check their copies for gross and fine errors. 

I A- 24 VISUAL 

PERCEPTION 

PUZZLES 

Cut simple pictures from magasines and paste on tag board. 
Then cut into several irregular shapes. 

(If severe problem, begin with pictures out into only two 
pieces. Then, gradually increase.) 

Then child put picture together. 

I A-25 VISUAL 



Eve - Motor 
PUZZLES 

If inlaid wooden puzzle is too difficult for a child, tape 
parts of the puzzle in. Start with only two pieces 
missing and gradually increase the number of missing parts. 

I A-26 VISUAL 

To help child notice general configuration - 

Have child match outline pictures with complete 
pictures. 



RECEPTIVE - COMPREHENSION 



ex. : 
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I A-27 



auditory-visual ASSOCIATION 



A-V Integration 

Initial approach to rhyming: 

Say a poem and ask children to mark appropriate rhyming 
picture. 

"Jack and Jill went up the •" 




I A-28 VISUAL 

(Social Studies) 

Assign each child a state (U.S.). They are to go to the 
map when their state is called and point it out - also say 
the state Capitol - point it out - then change every few 
days. Reinforce with U.S. puzzle. 

Can also be used with countries# counties# etc. 



I A-29 



VISUAL 



ERIC 



Training in Visual Discrimination 

On tagboard# outline 9 circles# 3 each of red# green and 
blue. From construction paper# cut 9 circles to corre- 
spond in size and color to the outlines. Cut each circle 
into 2 irregular parts. Child matches parts and colors 
and lays the matching balls within the circles on the 
tagboard. 

Using a milk bottle cap# the teacher draws five or six 
simply designed circles on tagboard. Child uses milk 
bottle cap to copy these circles on manila paper. Child 
may cut out his circles and put them in matching position 
under the teacher's copy. More difficult designs may be 
used in future lessons. 
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I A-30 VISUAL 

Matching Forms 



Children place tagboard figures in the proper line to 
match those shown on the left of the card which the 
teacher prepares. 

Figures may be of various colors. 
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I A-31 



VISUAL 



Color Matching 

Paste a small colored picture in the center of a sheet of 
9x9 manila document. Divide the remaining space into 
rectangles of different sizes# outlining each rectangle in 
a different color. Have the child select and place on the 
matching colored rectangle colored beads# pegs or sticks. 

A more difficult variation is to add a number symbol to 
each rectangle and to ask the child to match colors and to 
limit the number of objects in each space to correspond to 
the number symbol. 



I A- 3 2 VISUAL 

Color Matching 

For IC's the teacher may provide for color matching by 
mounting an attractive colorful picture on a sheet of 
9x9 manila document. Have the child select colored 
beads# pegs# or sticks from a box to match the folors in 
the picture and place the objects on the same color. 



I A-33 VISUAL 

Perception 

Pictures with forms such as witches or squirrels hidden in 
the content are found in some children's magazines. The 
child identifies these hidden forms. 



I A-34 VISUAL 

Perception - Picture Completion - (Dot to Dot) 

The child completes forms or designs by noting discrep- 
ancies between the model and its nearly identical but 
incomplete form. 

This can progress from gross to subtle differences. A 
similar activity requires the child to connect a set of 
dots or numbers. He must identify the form# if possible# 
before it is completed. Forms can be numbers# letters# or 
pictures. 




IA-35 



VISUAL SKILLS 



Visual Discrimination 
To remediate b-d reversal 



On a sheet of construction paper, paste or draw 
a "b". Cut out and paste pictures from magazines 
that begin with "b". Paste these beside the 
round part of the "b". 
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Do likewise for the "d". 
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I A-36 VXSPAL 

GEOMETRIC SHAPES - Perception 

Have various index cards (the large size) made out with 
drawings, using easy geometric shapes. Have the same 
shapes cut in flannel. Give the child a card with the 
drawn picture on it. Then he must choose the flannel 
shapes to match those on the index card and place them 
on the flannel board to make the same "picture" as on 
the index card. 

pieces of flannel 

^2^ a n 

o 0 

I A-37 VISUAL 

Describe picture - Categorization 

The child is asked how two similar pictured objects (i.e. 
car and truck) are alike or different. He may respond 
vocally or by pointing to some similar features such as 
the tires, windows, doors, and engine. A modification of 
this exercise is possible when four pictures are presented 
to the child. He is to identify the picture that is not 
related to the other three and explain his choice (i.e. 
car, truck, bus, and snake) . The child should identify 
the snake as being inappropriate because the others are 
used for transportation. 






I A-38 



VISUAL 



Sise Discrimination 

The teacher may draw four large simple pictures on the 
blackboard. Children fold 9 x 12 manila paper in 8 parts. 
In top row, child makes a BIG copy of each picture. In 
bottom row, he makes a LITTLE copy of the same picture. 

The words "big" and "little" may be added to each picture. 



DIFFERENT 

Fold paper in 16 rectangles. In top row, the child 
draws pictures of 4 objects previously decided upon 
by the class. In the 3 rectangles under each 
picture, he draws the same object, but makes it 
different in color or design. 
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I A-39 VISUAL 



I See A Color 

This game is a sort of visual treasure hunt. One child 
looks around the area and selects some objects in sight. 

says, "I See something blue" or whatever. The others 
take turns trying to guess it. The first to guess 
correctly chooses the next object to be guessed. 




PRIMARY 



Memory 
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VISUAL SKILLS 

I. RECEPTIVE 
B. Memory 
a) Recall 

(pink sheets) 
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